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AP Spanish Literature and Culture Exam Preface

Preface
This publication is designed to help teachers and students understand and prepare for the revised  
AP® Spanish Literature and Culture Exam. The publication includes sample free-response questions, 
scoring guidelines, student responses at various levels of achievement, and reader commentaries. 
Collectively, these materials accurately reflect the design, composition, and rigor of the revised exam.

The sample questions are those that appear on the AP Spanish Literature and Culture Practice Exam, and 
the student responses were collected from actual AP students during a field test of the exam. The students 
gave permission to have their work reproduced at the time of the field test, and the responses were read 
and scored by AP Spanish Literature and Culture Development Committee members in 2011.

Following each free-response question, its scoring guideline, and three student samples, you will find a 
commentary about each sample. Commentaries include the score each response would have earned, as well 
as a brief rationale to support the score.
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Identifica al autor y la época de este fragmento. Luego, explica el desarrollo del tema de las relaciones de poder
dentro de la obra a la que pertenece.

Encuentro negro y manchas negras por el cuerpo. La nieve y el sudor han revelado la piel negra bajo el pecho.
Mecheros violentos de vapor rompen el aire. Espumarajos blancos sobre la blanca nieve. Sudor, espuma y vapor.
Ansia.

Me sentí verdugo. Pero ya no había retorno. La distancia entre nosotros se acortaba implacablemente. Dios y la
naturaleza indiferentes.

Me siento seguro. Desato el cabestro. Abro el lazo. Las riendas tirantes. Cada nervio, cada músculo y el alma en la
boca. Espuelas tensas en ijares temblorosos. Arranca el caballo. Remolineo el cabestro y lanzo el lazo obediente.

Vértigo de furia y rabia. Remolinos de luz y abanicos de transparente nieve. Cabestro que silba y quema en la teja
de la silla. Guantes violentos que humean. Ojos ardientes en sus pozos. Boca seca. Frente caliente. Y el mundo se
sacude y se estremece. Y se acaba la larga zanja blanca en un ancho charco blanco.

“Mi caballo mago”
Abriendo puertas
Evanston: McDougal Littell, 2003.

Línea
5

10

Directions:  Write a coherent and well-
organized response IN SPANISH on the topic 
that appears below. 

 

Instrucciones: Escribe una respuesta coherente 
y bien organizada EN ESPAÑOL sobre el 
siguiente tema. 

Section II 

4 Questions 

 
Question 1 

Text Expl
Suggested Time—15 minutes 

SPANISH LITERATURE AND CULTURE 

Total Time–1 hour 40 minutes 

an tiona
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Information for Short Answer: Text Explanation

Course Theme Las relaciones interpersonales

Description of Task

In this section of the exam, students write a 
short response in which they first identify the 
author and literary period of the work given, 
based on an excerpt from the work “Mi caballo 
mago.” Students will then have to explain 
the development of the theme in the text of 
relationships of power as seen in the overall work. 

Timing

The recommended time is 15 minutes; however, 
students have 100 minutes to complete the two 
short answer questions and two essay questions in 
Section II, and they may answer the questions in 
any order.

Text

This passage from “Mi caballo mago” presents a 
key moment in the power relationship between 
the young narrator and the horse, el Mago. The 
work conveys the mixed feelings of the young 
man, who identifies strongly with the animal he 
is attempting to capture. The author allows us to 
share the young man’s sense of triumph, mixed 
with his misgivings over what he is doing.

Targeted Learning 
Objectives

• Identification of literary period of the text
• Comprehension of main ideas in the text
• Understanding of the connection between 

themes and characters in the text
• Analysis of relationships between practices and 

perspectives of target cultures as manifested in 
target language texts

• Relation of the text to its context
• Ability to organize ideas in writing
• Ability to present information descriptively
• Appropriate use of vocabulary in the target 

language
• Use of a variety of grammatical and syntactic 

structures
• Appropriate use of written conventions of the 

target language
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Scoring Guidelines for Short Answer: 
Text Explanation
Scoring Guidelines for Content
3   The response correctly identifies the author and the period, and 

effectively explains the development of the theme in the text. 

• Identifies correctly the author and the period.
• Effectively explains the development of the theme in the text. 
• Supports response with relevant evidence from the text. 

2   The response correctly identifies either the author or the period and 
explains the development of the theme in the text; description and 
narration are present but do not outweigh explanation. 

• Identifies correctly either the author or the period.
• Explains the development of the theme in the text. 
• Supports response with evidence from the text, but evidence may not 

be clear or relevant. 

  A response that does not correctly identify the author or the period, must 
have a good explanation of the development of the theme in the text in 
order to earn a score of 2. 

1   The response incorrectly identifies the author and/or the period; 
response does not successfully explain the development of the theme in 
the text; description and narration outweigh explanation; irrelevant 
comments predominate. 

• Fails to correctly identify the author and/or the period. 
• Attempts to explain the development of the theme in the text. 
• Consists entirely of summary or paraphrasing of the cited text. 

  A response that correctly identifies the author and/or the period but does 
not explain the development of the theme in the text cannot earn a score 
higher than 1. 

0  Response is so brief or so poorly written as to be meaningless, or 
otherwise off-task. 

  A response that merely restates part or all of the prompt receives a score of 0. 

— Response is blank, or in English. 
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Scoring Guidelines for Language Usage 
3  Language usage is appropriate to the task, generally accurate, and 

varied; the reader’s understanding of the response is clear and supported 
by the student’s use of language. 

• Vocabulary is varied and appropriate to the topic or works being 
discussed. 

• Control of grammatical and syntactic structures is very good in spite 
of a few errors; use of verb tenses and mood is generally accurate; 
word order and formation are generally accurate. 

• There are very few errors in conventions of written language (e.g., 
spelling, accent marks, punctuation).

2  Language usage is appropriate to the task and sometimes accurate; the 
reader understands the response though the student’s use of language is 
somewhat limited. 

• Vocabulary is appropriate to the topics or works being discussed, but 
may limit the student’s ability to present relevant ideas. 

• Control of grammatical and syntactic structures is adequate but 
there are some errors; errors in the use of verb tenses and moods are 
frequent but do not detract from overall understanding; there are 
occasional errors in word order and formation. 

• There are some errors in conventions of written language (e.g., 
spelling, accent marks, punctuation); but they do not impede 
communication. 

1  Language usage is inappropriate to the task, inaccurate, and 
insufficient; the reader struggles to create an understanding of the 
response. 

• Vocabulary is insufficient or inappropriate to the topics or works 
being discussed; errors render comprehension difficult.

• Control of grammatical and syntactic structures is inadequate; errors 
in verb forms, word order, and formation are frequent and impede 
comprehension. 

• There are frequent errors in conventions of written language (e.g., 
spelling, accent marks, punctuation) that impede communication. 

0  The response is so brief or so poorly written as to be meaningless, or 
otherwise off-task 

 A response that merely restates part or all of the prompt receives a score of 0. 

— The response is blank, or in English. 
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AP® Spanish Literature and Culture
2012 Practice Exam Scoring Commentary

Note: Student samples are quoted verbatim and may contain grammatical errors. 

Question 1: Short Answer: Text Explanation

Overview

This question assessed students’ ability to write a short answer based on a given text from the required 
reading list. On this exam, the selection was a fragment from “Mi caballo mago” by Sabine Ulibarrí. 
Students were first asked to identify the author and the period to which the fragment belongs; then they 
were asked to explain the development of the theme las relaciones de poder in the text. The recommended 
time for students to complete this task was 15 minutes.

Note: Two samples are provided in the midrange because there were no student samples among those 
received that merited being placed in the high range; this was due to the fact that students often did not 
complete all the specified requirements of the task.

Sample: 1A
Content Score: 2
Language Score: 3

Content: This response correctly identifies the author and explains the development of the theme in the 
text; however it fails to identify the period. The response initiates a connection to the theme (“y es en este 
momento que el caballo deja de ser puro y salvaje para por primera vez convertirse en un animal domestico”) 
and supports this statement with examples from the text in which the horse loses its freedom while the 
boy develops a feeling of power (“esta sítuacion simbolisa el momento en que el niño pasa de ser inocente y 
tímido, a un hombre maduro“; “el echo de poder atrapar al caballo cuando ningun otro hombre jamás pudo lo 
hace sentir grandioso”). The response ends with a discussion of the transformation experienced by the boy 
in the story (“El niño admite que…. soltaba el lazo se sentía como un ‘verdugo’ y ‘seguro’ demostrando aquí 
un cambio de personalidad”). This response merits a score of 2; it would have earned a higher score if it had 
identified the period and offered a more explicit and organized explanation of the theme in the text.

Language: This response displays appropriate language usage that supports a clear understanding 
of the response by the reader; therefore, it earned a score of 3. Vocabulary is appropriate to the task 
(“caracteriza”; “empeña”; “domesticado”; “tímido”). The response demonstrates very good control of 
grammatical and syntactic structures (“se empeña en describir”; “que el caballo deja de ser… para … 
convertirse en”; “el echo de poder atrapar”); verb tenses and mood are generally accurate (“en el momento 
que soltaba el lazo se sentía”). There are some errors in the conventions of written language, such as in 
the use of accent marks (“esta,” “sítuacion,” “ningun”), and random misspellings (“simbolisa,” “el echo”); 
nonetheless the student demonstrates a good control of the written language.



10

AP Spanish Literature and Culture Exam Student Responses

© 2012 The College Board

Sample: 1B
Content Score: 2
Language Score: 3

Content: This response correctly identifies the author and his place of birth; however, it identifies the 
period as “realismo magico.” The response clearly explains las relaciones de poder (“El poder en esta obra 
se muestra en el control de un personaje sobre otro.”) and substantiates the statement with accurate 
examples from the text (“el hijo tenía poder sobre el caballo mago debido a que el chico fue quién lo 
atrapo”; “Al momento en el que el chico le puso la cuerda al caballo, este supó que tendría que obedecer 
a su amo”). The response possesses an insightful understanding of the text (“Otra relación de poder 
que se observa en el cuento corto es sobre el poder que tiene el caballo sobre los hombres del pueblo”) 
and concludes by synthesizing the idea of power (“Tenía control sobre si mismo y poder para tener a los 
hombres del pueblo tras él, haciendo mas grande su orgullo de ser libre”). This response received a score 
of 2 because it correctly identified the author and effectively explained the development of the theme, 
however, it incorrectly identified the literary period. If the response had correctly identified the period, 
it would have earned a higher score.

Language: Language usage in this response is appropriate to the task, generally accurate, and supports 
the reader’s understanding of the response; therefore, it earned a score of 3. Vocabulary is varied and 
appropriate to the task (“obedecer,” “escurridizo,” “orgullo”). Control of grammatical and syntactic 
structures is very good (“se muestra en el control”; “el chico fue quien”). Verb tenses and mood are 
generally accurate (“se muestra,” “debido ha que fue el chico quién lo atrapo,” “este supo que tendría”), 
but there are some errors in the conventions of written language, such as in the use of accent marks 
(“magico,” “atrapo,” “supó,” “si,” “mas”), and a single misspelling (“ha que”). The language supports the 
reader’s ability to understand the response.

Sample: 1C
Content Score: 1
Language Score: 3

Content: This response correctly identifies the author and the period (“a mediados del siglo XX”) but 
does not explain the development of the theme in the text; therefore it earned a score of 1. The student 
fails to address las relaciones de poder; instead the response deals with the idea of realismo mágico (“En 
el cuento mi caballo mago se puede ver como en varios momentos la magia aparece y como el caballo se 
cree que es mago por su forma”), defines and places it within its period, and relates the story to some 
of its characteristics (“También se puede apreciar en el cuento representaciones de mitos y leyendas”; 
“Usualmente se usa mucho las metáforas y la personificación”; “y suele usa mitos”). However, the student 
never attempts to connect magic realism to the theme of “relaciones de poder.” Had the response 
explained the development of the theme in the story, it would have merited a higher score.

Language: The response displays appropriate language usage and received a score of 3. Vocabulary is 
varied and appropriate, and control of grammatical and syntactic structures is very good despite a few 
errors (“se usa mucho las metaforas y la personificación”). There are random errors in the conventions 
of written language, such as in the use of accent marks (“fantastico,” “interes,” “caracteristica,” 
“metaforas”), and one misspelling (“adornal”). The reader’s understanding of the response is clear and 
supported by the student’s use of language.
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Lee la siguiente selección y estudia la pintura. Luego compara la representación de la niñez en las dos obras en
relación al género picaresco.

En este tiempo vino a posar al mesón un ciego, el cual, paresciéndole que yo sería para adestralle, me pidió a mi
madre, y ella me encomendó a él, diciéndole cómo era hijo de un buen hombre, el cual, por ensalzar la fe, había
muerto en la de los Gelves, y que ella confiaba en Dios no saldría peor hombre que mi padre, y que le rogaba me
tratase bien y mirase por mí, pues era huérfano. Él respondió que así lo haría y que me recibía no por mozo, sino por
hijo. Y así le comencé a servir y adestrar a mi nuevo y viejo amo.

“Tratado primero”
La vida de Lazarillo de Tormes y de sus fortunas y adversidades
Madrid: Editorial Castalia, 1987.
(La edición más antigua de esta novela es de 1554).

 

Question 2 
Text and Art Comparison 

Directions:  Write a coherent and well-
organized response IN SPANISH on the topic 
that appears below. 

Instrucciones: Escribe una respuesta coherente 
y bien organizada EN ESPAÑOL sobre el 
siguiente tema. 

Suggested Time—15 minutes 
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Joven mendigo
Bartolomé Esteban Murillo
Réunion des Musées Nationaux / Art Resource, NY

(Se pintó en 1645).

90294_SpanishLitPracExam.indd   36 1/27/12   11:31 AM



13

AP Spanish Literature and Culture Exam Student Responses

© 2012 The College Board

 Spanish Literature and Culture 89

Information for Short Answer: Text and Art Comparison 

Course Theme Las relaciones interpersonales

Description of Task

The student reads a short excerpt from the  
first treatise of La vida de Lazarillo de Tormes 
and examines a painting by Murillo entitled,  
Joven mendigo. The student then compares 
the theme in both works of the representation 
of childhood manifested in both works in 
relationship to the genre of the Picaresque in 
a well-organized and coherent short answer 
response written in Spanish.

Timing

The recommended time is 15 minutes; however, 
students have 100 minutes to complete the two 
short answer questions and two essay questions in 
Section II, and they may answer the questions in 
any order.

Text #1

La vida de Lazarillo de Tormes, the first Picaresque 
novel, appeared in 1554, written by an anonymous 
author. The excerpt from the first treatise relates 
the moment of Lazaro’s departure from home as a 
young lad and his initial encounter with the blind 
man who will be his first master. In the passage, 
narrated in the first person, we are reminded of 
Lazaro’s humble origins and orphaned state. 

Text #2

Bartolomé Esteban Murillo’s 1645 painting, 
Joven mendigo, represents an early Spanish 
genre painting of a poor young beggar boy. With 
unadorned naturalism and sharp contrasts of 
darkness and light, the painting portrays a sad, 
dramatic image of a poor, seemingly unprotected, 
solitary but innocent looking boy dressed in 
tattered clothing. 
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Targeted Learning 
Objectives

• Identifies literary genres, periods, and 
movements and their characteristics in target 
language texts

• Relates target language texts to genres, periods, 
and movements

• Identifies socio-cultural contexts in target 
language texts

• Relates target language texts to socio-cultural 
contexts

• Relates artistic representations and audiovisual 
materials, including films and music, to literary 
course content

• Presents information in a descriptive form in 
the target language

• Writes analytical compositions related to 
literary texts in the target language

• Analyzes the relationships between practices 
and perspectives of target cultures as 
manifested in target language texts

• Situates texts within literary and artistic 
heritages of the target cultures

• Makes interdisciplinary connections to support 
analysis of literary and related texts

• Uses a variety of vocabulary appropriate to 
literary analysis

• Uses a variety of grammatical and syntactic 
structures

• Produces comprehensible written work by 
observing writing conventions of the target 
language
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Scoring Guidelines for Short Answer: 
Text and Art Comparison
Scoring Guidelines for Content
3   The response effectively compares the theme in both works and relates 

the theme of the text and the painting to the genre. 

• Effectively compares the theme in both works.
• Effectively relates the theme of the text and painting to the genre. 
• Presents a well-developed response. 

2  The response compares the theme in both works and relates the theme to 
the genre; description outweighs comparison. 

• Compares the theme in both works, but description of the elements 
of both works outweighs comparison.

• Relates the theme of the text and painting to the genre, but 
description of the elements of both works outweighs comparison. 

• Presents an organized response. 

  If the response does not relate the theme to the genre, the comparison of the 
theme between the text and the painting must be effective to earn a score of 2. 

1   The response attempts to compare the theme in both works and attempts 
to relate the theme to the genre; description outweighs comparison; 
irrelevant comments predominate. 

• Attempts to compare the theme in both works; yet the response is 
incomplete or insufficient.

• Attempts to relate the theme of the text and painting to the genre;  
yet the response is incomplete or insufficient. 

• Response does not show evidence of organization. 

  A response that discusses the theme only in the text or the painting cannot 
receive a score higher than 1. 

0  The response is so brief or so poorly written as to be meaningless, or 
otherwise off-task 

 A response that merely restates part or all of the prompt receives a score of 0. 

— The response is blank, or in English. 
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Scoring Guidelines for Language Usage 
3  Language usage is appropriate to the task, generally accurate, and 

varied; the reader’s understanding of the response is clear and supported 
by the student’s use of language. 

• Vocabulary is varied and appropriate to the topic or works being 
discussed. 

• Control of grammatical and syntactic structures is very good in spite 
of a few errors; use of verb tenses and mood is generally accurate; 
word order and formation are generally accurate. 

• There are very few errors in conventions of written language (e.g., 
spelling, accent marks, punctuation).

2  Language usage is appropriate to the task and sometimes accurate; the 
reader understands the response though the student’s use of language is 
somewhat limited. 

• Vocabulary is appropriate to the topics or works being discussed, but 
may limit the student’s ability to present relevant ideas. 

• Control of grammatical and syntactic structures is adequate but 
there are some errors; errors in the use of verb tenses and moods are 
frequent but do not detract from overall understanding; there are 
occasional errors in word order and formation. 

• There are some errors in conventions of written language (e.g., 
spelling, accent marks, punctuation); but they do not impede 
communication. 

1  Language usage is inappropriate to the task, inaccurate, and 
insufficient; the reader struggles to create an understanding of the 
response. 

• Vocabulary is insufficient or inappropriate to the topics or works 
being discussed; errors render comprehension difficult.

• Control of grammatical and syntactic structures is inadequate; errors 
in verb forms, word order, and formation are frequent and impede 
comprehension. 

• There are frequent errors in conventions of written language (e.g., 
spelling, accent marks, punctuation) that impede communication. 

0  The response is so brief or so poorly written as to be meaningless, or 
otherwise off-task 

  A response that merely restates part or all of the prompt receives a score of 0. 

— The response is blank, or in English. 
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Question 2: Short Answer: Text and Art Comparison
Overview

This question assessed students’ ability to write a comparative short answer based on given text from 
the required reading list and a piece of art. On this exam, the selection was a fragment from the “Tratado 
primero” in La Vida de Lazarillo de Tormes (1554) and the painting by Bartolomé Esteban Murillo, Joven 
mendigo (1645). Students were asked to compare the representation of childhood in both texts in relation 
to the picaresque genre. Students had 15 minutes to complete this task.

Sample: 2A
Content Score: 3
Language Score: 2

Content: This response effectively compares the representation of childhood in both works and relates 
the theme of the text and the painting to the picaresque genre; therefore it earned a score of 3. The 
student demonstrates very good knowledge of La vida de Lazarillo de Tormes and the picaresque genre. 
From the introductory statement, the response establishes a thematic comparison between the qualities 
of childhood represented in the text and the painting (“En la obra del Lazarillo de Tormes se ve el tema del 
abandono igual como en la pintura de Bartolomé Esteban Murillo.”). Developing the comparison between 
these difficult childhoods marked by abandonment and poverty, the response examines the depiction of 
a hungry child who must fend for himself present in the text and the painting (“Lázaro … engañaba para 
comer”; “El … tiene que pedir limosna para comer”). The student also relates the theme of childhood to the 
picaresque genre, pointing out the picaresque nature of the character, “el ciego,” (“un pícaro que enseña 
a Lázaro a ser uno también.”), his influence over Lazarillo, and Lazarillo’s subsequent loss of childhood 
innocence (“Lázaro cuando comenzó a ser el mozo del ciego era un niño inocente…. Lázaro aprendió a ser más 
astuto que el ciego.”). Supporting the response with another textual example to illustrate the blind man’s 
influence over Lazarillo, the student describes how Lazarillo no longer innocently conforms with what he 
is given but instead stealthily and greedily takes what he can, eating grapes two at a time (“en vez de coger 
de una en una cada uno el cogía de dos en dos”), concluding that this new behavior acquired from the blind 
man had corrupted Lazarillo’s nature (“Esto le mató la inocencia a Lázaro igual que su niñez.”). The student 
goes on to develop the theme in the painting, relating the misery of the literary character to the figure 
of the painting (“esto es exactamente lo que aparente haberle occurido a ese niño”) while also comparing 
the conduct of the “pícaro” with that of the “mendigo” (“El quizas tiene que pedir limosna para comer o 
depronto robarsela.”). Drawing a final comparsion between Lazarillo, who did not live a life of games like 
other children, (“En vez de jugar como otros niños de su edad … engañaba … para comer”) and the boy in the 
painting, the student observes the sad gesture of the boy in the painting (“La forma que tiene su cabeza 
demuestra su tristeza …”) and concludes in a brief remark that no child should have to suffer such a life 
(“Una vida nadien debe sufrir”).

Language: This response exhibits language usage appropriate to the task, and earned a score of 2. 
Vocabulary is appropriate to the topic and works (“engaña,”“sobrevivir,” “inocente,” “astuto,””convenga,” 
“engañaba,” “tristeza”). Control of grammatical and syntactic structures is generally adequate, but there 
are some errors (“se queda un huérfano,” “lo deja del cuido de un ciego,” “enseña Lázaro hacer uno también,” 
“una persona que no le importante a nadie,” “como hacer más astuto,” “esto es lo que aparente haberle 
occurido,” “Una vida nadien debe sufrir”). There are also some errors in conventions of written language, 
especially in the use of accent marks (“picaro,” “aprendió como,” “quiza,” “robarsela,” “dificil”), and a few 
misspellings (“occurido,” “depronto,” “nadien”), but they do not impede communication.
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Sample: 2B
Content Score: 2
Language Score: 3

Content: This response compares the theme of the representation of childhood in both works and relates 
them to the picaresque genre, but description outweighs comparison. As the comparison between the 
literary text and the painting is weak, it earned a score of 2. From the opening paragraph, the student 
describes the poverty that marks the socioeconomic situation of 16th- and 17th-century Spain (“En los 
siglos XVI, XVII España estaba enfrentando un periodo de mucha pobreza”). Developing the theme of poverty 
in relationship to childhood and the picaresque genre, the student describes Lazarillo’s humble origins and 
the impact of poverty on Lazarillo and other Spanish children (“los niños y la demás gente pasaron hambre 
y mucha pobreza”; “Lazarillo proviene de una familia pobre la cual tenía que robar para que los hijos tuvieran 
que comer”). The student compares the textual image of Lazarillo as a poor and hungry boy with the image 
of the boy in the painting, but the comparision is relatively superficial, with description of the elements 
of both works outweighing comparison (“Podemos ver que en la pintura, un niño esta sufriendo pobreza y 
casi muriendose de hambre como Lazarillo. Este niño en la pintura anda con ropa vieja, sin zapatos y sentado 
en el piso”). The response demonstrates knowledge of the literary text and relates it to the picaresque 
genre (“En la vida de su niñez el tuvo que alejarse de su madre, server a su amo con el fin que éste cuidase y le 
diera de comer.”; “Principalmente por un ciego que era muy ingenioso. Lazarillo con el ciego pedian caridad en 
diferentes partes de España …”). The student also compares the very young age of Lazarillo and the boy in 
the painting and the seemingly unjust worlds in which they live (“Tanto el niño de la pintura como Lazarillo 
son niños que están apenas empezando a vivir su vida. Pero su vida esta rodeada llena de pobreza inclusive de 
injusticias”), but the comparison is never well developed. There are examples of injustice and picaresque 
conduct in relationship to poverty, Lázaro’s masters, and the Catholic Church (“Se suponía que la iglesia era 
puertas para los hijos de Dios y ayudaban; pero no fue así, Lazarillo cuando tuvo su amo que era clérigo tuvo 
que pasar hambre …”), but none from the painting. Had the student made more comparisons between the 
painting and the text and between the theme of childhood and the picaresque genre, the response would 
have earned a higher score.

Language: This response exhibits appropriate, accurate, and varied language usage to discuss the topics 
and earned a score of 3. Vocabulary is varied and appropriate to the task (“enfrentado,” “proviene,” 
“injusticias,” “ingenioso,” “caridad,” “apenas,” “codicia”). Despite a few errors (“Lazarillo con el ciego 
pedian”; “su vida esta rodeada llena de pobreza”; “y la codicia de su amo que le toco robarle”), control of 
grammatical and syntactic structures is very good. Verb tenses and mood are generally accurate (“su 
protagonista muestra,” “éste cuidase y le diera de comer,” “Este niño de la pintura anda”), but there are some 
errors in conventions of written language, especially in the use of accent marks (“esta,” “estan,” “toco,” 
“recupero,” “dejandolo”). With the exception of a few misspellings (“tempos,” “revelava,” “inconciente”) the 
student demonstrates very good control of the conventions of written language.

Sample: 2C
Content Score: 1
Language Score: 2

Content: This response attempts to compare the representation of childhood in both works, but it fails 
to relate the theme to the genre and therefore it earned a score of 1. The response presents a weak 
introductory statement related to La vida del Lazarillo de Tormes (“podemos ver como debido a la falta 
de recursos, pobreza: …”). It then attempts to connect the theme to the work, but focuses instead on 
describing the episode in which Lazarillo’s mother gives him to the blind man (“Ella creyo en el ciego que 
le dijo que reciviria a Lazaro como hijo …”), forcing the reader to infer that the student is relating the work 
to the theme in the statement “sin pensar que sería el resto de su vida.” Even though the student describes 
some elements from the painting (“En la pintura se puede apreciar un niño con ropas gastadas, sin zapatos, 
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ni comodidades, poca comida y una cara triste.”) that address childhood, there is no attempt to compare or 
connect the theme to the genre. The last paragraph does attempt to compare both texts (“en las dos obras 
podemos ver como la falta de recursos lleva a estos niños a no tener una niñez feliz”), however, it would have 
functioned better as an introductory statement. Had the response shown better organization and had it 
related the theme of the text and the painting to the genre, it would have received a higher score. 

Language: This response exhibits language usage appropriate to the task and earned a score of 2. 
Vocabulary is appropriate (“debido la falta de recursos”; “se puede apreciar”). Control of grammatical and 
syntactic structures is generally adequate, but there are some errors (“recursos, pobreza”; “sin pensar 
que seria del resto de su niñez”; “En la pintura … recursos”; “apreciar un niño”; “Donde en vez de jugar … 
mañana”). There are random spelling errors (“reciviria,” “hiva,” “por que”), and the student does not use 
accent marks throughout the response; however, these errors do not impede communication.
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 Spanish Literature and Culture 39

Analiza cómo “Miré los muros de la Patria mía” representa las características del soneto y el contexto histórico de la
España del siglo XVII. En tu ensayo debes comentar los recursos literarios del soneto. Debes incluir ejemplos del
texto que apoyen tus ideas.

[Enseña cómo todas las cosas avisan de la muerte]
[versión revisada más tarde por el poeta]

Miré los muros de la Patria mía,
Si un tiempo fuertes, ya desmoronados,
De la carrera de la edad cansados,
Por quien caduca ya su valentía.

Salíme al Campo, vi que el Sol bebía
Los arroyos del hielo desatados,
Y del Monte quejosos los ganados,
Que con sombras hurtó su luz al día.

Entré en mi Casa, vi que amancillada,
De anciana habitación era despojos;
Mi báculo más corvo y menos fuerte.

Vencida de la edad sentí mi espada,
Y no hallé cosa en que poner los ojos
Que no fuese recuerdo de la muerte.

Francisco de Quevedo Villegas
Poesía varia
Madrid: Ediciones Cátedra, 2003.
(De El Parnaso español de 1648).

Verso

5

10

Directions:  Write a coherent and well-organized 
essay IN SPANISH on the topic that appears 
below.

Instrucciones:   Escribe un ensayo coherente y 
bien organizado EN ESPAÑOL sobre el 
siguiente tema. 

 
Question 3 

Analysis of Single Text 
Suggested Time—35 minutes 
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Information for Essay: Analysis of a Single Text

Course Theme El tiempo y el espacio 

Description of Task

The student reads Quevedo’s revised version 
of his sonnet “Miré los muros de la patria mía” 
(from the required reading list) and writes an 
analytical essay on the topic of how the poem 
both exemplifies the characteristics of a sonnet 
and represents the historical context of 17th-
century Spain. In the essay, the student comments 
on relevant literary devices in the sonnet and cites 
examples from the text in support of the analysis. 

Timing

The recommended time is 35 minutes; however, 
students have 100 minutes to complete the two 
short answer questions and two essay questions in 
Section II, and they may answer the questions in 
any order.

Text

A nobleman and member of the Spanish court, 
Quevedo witnessed the decadence of the Spanish 
Empire in the 17th century. The poetic voice in 
Quevedo’s sonnet, “Miré los muros de la patria 
mía” expresses a pessimistic, existential view of 
life as it reflects upon the weakened state of its 
nation, surrounding estate, home, and personal 
strength. The poem touches upon many of the 
common themes of the Baroque period in which 
Quevedo lived: the passing of time, the brevity 
of life, the inevitable presence of death and 
the deceitful nature of earthly belongings. The 
epigraph, “Enseña cómo todas las cosas avisan de 
la muerte,” appears in the 1648 publication of the 
poem.

Targeted Learning 
Objectives

• Reads and comprehends literary and related 
written texts in the target language

• Analyzes literary and related texts in the target 
language

• Identifies rhetorical devices used in target 
language texts

• Analyzes the significance of stylistic features of 
target language texts
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• Identifies literary genres, periods, and 
movements and their characteristics in target 
language texts.

• Relates target language texts to genre, periods, 
and movements

• Writes analytical compositions related to 
literary texts in the target language

• Analyzes the relationship between products 
(both tangible and intangible) and perspectives 
of target cultures as manifested in target 
language texts

• Analyzes the relationships between practices 
and perspectives of target cultures as 
manifested in target language texts

• Relates texts to their contexts (literary, 
historical, cultural, economic, geopolitical, 
intellectual) in the target language

• Uses a variety of vocabulary appropriate to 
literary analysis

• Uses a variety of grammatical and syntactic 
structures

• Produces comprehensible written work by 
observing writing conventions of the target 
language
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 Spanish Literature and Culture102

Scoring Guidelines for Essay: Analysis of a Single Text
Scoring Guidelines for Content 
5  The response clearly analyzes how the text represents both the specified 

(sub-) genre and the given historical context. 

• Thoroughly analyzes a variety of rhetorical, stylistic, or structural 
features in the text as they relate to the historical context, movement 
and (sub-) genre. 

• Analyzes how cultural products, practices, or perspectives found in 
the text reflect the given historical context. 

• Includes an explicit statement of purpose (thesis), a coherent 
structure, and a cohesive and logical progression of ideas in a well-
developed response. 

• Supports analysis by integrating specific, well-chosen textual 
examples throughout the response.

4  The response analyzes how the text represents both the specified (sub-) 
genre and the given historical context; description and narration are 
present but do not outweigh analysis. 

• Explains rhetorical, stylistic or structural features in the text as they 
relate to the historical context, movement and (sub-) genre.

• Explains how the text’s content relates to the given historical context.
• Includes an explicit statement of purpose (thesis), a coherent 

structure, and a logical progression of ideas. 
• Supports analysis by citing and discussing appropriate textual 

examples.

3   The response attempts to analyze how the text represents the specified 
(sub-) genre and the given historical context; however, description and 
narration outweigh analysis. 

• Describes some rhetorical, stylistic, or structural features in the text 
and attempts to explain their relevance to the historical context, 
movement and (sub-) genre. 

• Identifies features of the historical context represented in the text. 
• Includes a statement of purpose, evidence of organization (a stated 

topic, an introduction, a conclusion), and a logical progression  
of ideas. 

• Elaborates on main points and supports observations by citing 
examples; however, the examples may not always be clear and 
relevant. 

• Contains some errors of interpretation, but errors do not detract 
from the overall quality of the essay.

  If the response has a significantly unbalanced focus on either the specified 
(sub-) genre or the given historical context, the analysis must be good to 
earn a score of 3. 
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2   The response shows little ability to analyze how the text represents the 
specified (sub-) genre and the given historical context; summary and 
paraphrasing predominate. 

• Identifies some rhetorical, stylistic, or structural features in the 
text, but may not explain their relevance to the historical context, 
movement and (sub-) genre. 

• May not clearly identify features of the given historical context 
represented in the text. 

• May not clearly state a purpose or be organized around a central idea 
or argument; progression of ideas may not be logical. 

• Presents main points and some details, describes basic elements of 
the text, but may do so without citing examples or supporting an 
argument. 

• Contains some errors of interpretation that occasionally detract from 
the overall quality of the essay.

  A response that treats only the (sub-) genre or the given historical context 
cannot receive a score higher than 2.

1  The response is inaccurate and insufficient; there is no attempt to 
analyze the text; irrelevant comments predominate. 

• Identifies some rhetorical, stylistic or structural features in the 
text, but does not explain their relevance to the historical context, 
movement or (sub-) genre. 

• Demonstrates lack of understanding of the genre, of the given 
historical context, or the text. 

• Does not state a purpose, show evidence of organization, or offer a 
progression of ideas. 

• May consist entirely of summary or paraphrasing of the text without 
citing examples relevant to the specified (sub-) genre or the given 
historical context.

• Contains frequent errors of interpretation that significantly detract 
from the overall quality of the essay. 

0  Response is so brief or so poorly written as to be meaningless, or 
otherwise off-task. 

 A response that merely restates part or all of the prompt receives a score of 0. 

— Response is blank, or in English. 
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Scoring Guidelines for Language Usage
5   Language usage is appropriate to the task, generally accurate, and 

varied; the reader’s understanding of the response is clear and supported 
by the student’s use of language. 

• Vocabulary is varied and appropriate to the text(s) being discussed, 
presents main ideas and supporting details, and communicates some 
nuances of meaning. 

• Control of grammatical and syntactic structures is very good; use 
of verb tenses and moods is generally accurate; word order and 
formation are accurate; use of cohesive devices and transitional 
elements or both is appropriate to guide understanding. 

• Writing conventions (e.g., spelling, accent marks, punctuation, 
paragraphing) are generally accurate; paragraphing shows grouping 
and progression of ideas. 

4  Language usage is appropriate to the task and generally accurate; the 
reader’s understanding of the response is clear and not affected by errors 
in the student’s use of language. 

• Vocabulary is appropriate to the text(s) being discussed, and presents 
main ideas and some supporting details.

• Control of grammatical and syntactic structures is good; occasional 
errors in the use of verb tenses and moods do not detract from 
understanding; word order and formation are mostly accurate. 

• Writing conventions (e.g., spelling, accent marks, punctuation, 
paragraphing) are generally accurate; occasional errors do not detract 
from understanding; paragraphing shows grouping and progression 
of ideas. 

3  Language usage is appropriate to the task and sometimes accurate; the 
reader understands the response though the student’s use of language is 
somewhat limited. 

• Vocabulary is appropriate to the text(s) being discussed, but may be 
limited to presenting some relevant ideas. 

• Control of grammatical and syntactic structures is adequate; errors in 
the use of verb tenses and moods may be frequent but do not detract 
from overall understanding; word order and formation are generally 
accurate. 

• Writing conventions (e.g., spelling, accent marks, punctuation, 
paragraphing) are sometimes accurate; numerous errors do not 
detract from overall understanding; paragraphing shows grouping  
of ideas. 

2   Language usage is sometimes inappropriate to the task and generally 
inaccurate; the reader must supply inferences to make the response 
understandable. 

• Vocabulary may be inappropriate to the text(s) being discussed, and 
forces the reader to supply inferences. 
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• Control of grammatical and syntactic structures is weak; errors in 
verb forms, word order, and formation are numerous and serious 
enough to impede comprehension at times. 

• Writing conventions (e.g., spelling, accent marks, punctuation, 
paragraphing) are generally inaccurate; errors are numerous and 
serious enough to impede comprehension at times; paragraphing may 
not show grouping of ideas. 

1  Language usage is inappropriate to the task, inaccurate, and 
insufficient; the reader struggles to create an understanding of  
the response. 

• Vocabulary is insufficient and inappropriate to the text(s) being 
discussed; errors render comprehension difficult. 

• Control of grammatical and syntactic structures is inadequate; errors 
in verb forms, word order, and formation are nearly constant and 
impede comprehension frequently. 

• Writing conventions (e.g., spelling, accent marks, punctuation, 
paragraphing) are inaccurate; errors are nearly constant and impede 
comprehension frequently; there may be little or no evidence  
of paragraphing. 

0  The response is so brief or so poorly written as to be meaningless, or 
otherwise off-task.

 A response that merely restates part or all of the prompt receives a score of 0. 

— The response is blank, or in English. 
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Sample: 3A
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Sample: 3B
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Question 3: Analysis of Single Text
Overview

This question assessed students’ ability to write an essay analyzing the way in which a given text from 
the required reading list represents the characteristics of its (sub) genre and its historical context. For 
this exam the selection was “Miré los muros de la patria mía” by the Spanish poet Francisco de Quevedo. 
Students were asked to discuss the characteristics of the sonnet and 17th-century Spain. They were also 
asked to comment on the poem’s literary devices and to include examples from the text to support their 
ideas.

Sample: 3A
Content Score: 4
Language Score: 3

Content: This is a well-developed essay that analyzes how the text represents both the sonnet and Spain’s 
17th-century historical context by citing and discussing appropriate textual examples; therefore, it merits 
a score of 4. It includes an introduction with an explicit statement of purpose (“El poema … refleja sobre 
la época del siglo XVII en España y también representa un modelo de poema-el soneto”), and then proceeds 
to connect the poem to the structure of the sonnet (“tiene catorce versos … y un patrón de rima consonante 
… algo típico de los sonetos … Hay dos cuartetos y termina con dos tercetos …”). The essay progresses to 
explain each stanza, relating the images and poetic language to the idea of a decaying Spain (“empieza 
con una descripción de los muros que representan del vieja España,” “La segunda estrofa tiene un elemento de 
naturaleza, diciendo sobre el campo, y el sol y el monte con prosopopeyas”). There is an attempt to analyze 
the relation between the word “sombra” and the historical context of Spain, but the reader must infer that 
the student is referring to 17th-century Spain (“Y termina con la menciona de la ‘sombra,’ que simboliza 
la oscuridad de España que está ruidada por ahora”). In the third stanza the student identifies the theme 
of “el paso del tiempo” (“Su casa es ‘amancillada’ y su ‘anciana’ habitación es ‘despojos’ … todo es viejo, 
como la gloria de España. Su báculo, representando el poder del país, es también viejo y débil”). There is a 
recognition of and connection between the feelings of the poetic voice in the last stanza and the spirit 
of Spain (“Y la última estrofa, el segundo terceto, termina con los sentimientos del poeta — que se siente 
vencida, como él (y España) tenía poder y vivas en el pasado pero los perdió”; “Todo va morir con tiempo —
posiblemente España también— porque todo cambia y termina cuando el tiempo pasa”). In the conclusion the 
student once again connects mortality with the passing of time in the poem (“Conecta la vejez de la gloria 
de España con el sentimiento de muerte a causa del paso del tiempo”). Although some of the examples used 
to explain how the poem’s content relates to 17th-century Spain are not clear (“Pero ahora en esta época 
está ‘desmoronada’ con el tiempo pasado y ‘cansada,’ vieja y no más puede tener los mismos significados que 
el Siglo de Oro o antes”) and the student refers to the poet as Villegas rather than Quevedo, as he is known, 
the essay leaves no doubt in the reader’s mind that the student possesses a very good understanding of 
both the question and the poem. Had the focus on the rhetorical and stylistic characteristics of the poem 
as a sonnet been better balanced with the historical context, and had all the examples been thoroughly 
analyzed and integrated, this response would have received a higher score. 

Language: This essay exhibits language usage that is appropriate to the task and is sometimes accurate. 
The reader is able to understand the response despite the student’s constrained use of the language. 
Vocabulary is appropriate, but limited in how it develops some relevant ideas (“Con el siglo XVII, Villegas 
comenta sobre sus sentimientos de España o ‘Patria mía’”) and there are some errors (“runos,” “la menciona,” 
“está ruidada,” “vivaz,” “el ruino,” “eternal”). Control of most grammatical and syntactic structures is 
adequate, but there are some mistakes in verb and adjective usage (“España fue ‘fuertes’ y tenían ‘valentía,’ 
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“Su casa es ‘amancillada’”, “todo es viejo”). Writing conventions are generally adequate. Even though the 
student’s use of language is somewhat limited, the errors do not detract from overall understanding of the 
essay. Therefore this response received a score of 3.

Sample: 3B
Content Score: 3
Language Score: 5

Content: This response analyzes how the text represents the sonnet and attempts to analyze how 
the text represents 17th-century Spain; therefore, it merited a score of 3. The response includes an 
explicit statement of purpose (“es un soneto que habla de la España del siglo XVII”), a coherent structure 
(introduction, body paragraph for the sonnet, body paragraph for the historical period, conclusion), and 
a logical progression of ideas. It begins by relating the poem to the sonnet (“el soneto tiene una structura 
específica que el poeta utiliza. ‘Mía’ y ‘valentía’ en la primera estrofa y ‘Bebía’ y ‘día’ en la segunda estrofa 
son similares y tienen la misma rima … ‘Desmoronados’ y ‘cansados’ en la primera estrofa y ‘desatados’ y 
‘ganados’ en la segunda estrofa no tienes una rima pero es diferente … Puedes decir que la rima es A, B, B, 
A.” “En la tercera y cuarta estrofa no tienes una rima, pero ambos tienen tres versos similares”). The essay 
then attempts to explain the relevance of the poem’s content to the historical context (“Villegas escribió 
una poesía de España durante una guerra”; “personifica los muros … Esto indica que España tenía muchas 
peleas y guerras que destruyen el país”; “describe que su báculo es ‘menos fuerte.’ Todo es débil después de 
años de guerra”; “Los muros pueden simbolizar las personas en España que viven durante la guerra”); however, 
the reference to “guerra” is so general that it leaves doubt in the reader’s mind regarding the student’s 
understanding of 17th-century Spain as represented in the text. Had the response included a clear 
explanation of how the poem’s content relates to the given historical context, it would have received a 
higher score.

Language: This essay exhibits generally accurate and varied language usage appropriate to the task 
that allows the reader to clearly understand the response; it merits a score of 5. The vocabulary is varied 
and appropriate (“ilustra,” “personificación,” “estructura específica,” “estrofas,” “versos,” “rima similar, 
“indica,” “simbolizar”). Although use of verb tenses and mood is generally accurate, there are occasional 
grammatical and syntactic errors (“el rima y métrica,” “el primero y cuarto verso,” “tercero verso,” “ambos,” 
“que destruyen”), but they do not detract from understanding. Likewise, there are some spelling 
(“stuctura”) and accent errors (“Tambien,” “cómo,” “personificacion,” “personifíca,” despues,” “destruído,” 
“contiéne,” “rétoricos”), but once again, they do not detract from understanding. Paragraphing shows 
grouping and progression of ideas, and cohesive devices (“tambien,” “pero,” “para,” “Esto indica”) guide 
understanding throughout the response. 

Sample: 3C
Content Score: 1
Language Score: 3

Content: As this response is insufficient and at times inaccurate, it received a score of 1. It identifies some 
structural features of the sonnet, but does not integrate them into the analysis of the poem (“contienen 4 
estrofas en total, las cuales las dos primeras estrofas tienen 4 versos y las 2 ultimas estrofas tienen 3 versos”; 
“en las 2 primeras estrofas hay rima consonante en los primeros y ultimos versos de cada estrofa”; “tiene 11 
sílabas cada verso”). It contains an erroneous comment (“Por otro lado este poema empieza en media res es 
decir de una manera abrupta…. Y también termina de una manera abrupta”) that detracts from the overall 
quality of the response. The essay demonstrates a lack of understanding of the historical period (“no 
sabemos de que patria habla el autor”). There is no thesis, little evidence of organization, no progression 
of ideas, and no conclusion. Had the student identified features of the given historical context as well as 
rhetorical features represented in the sonnet, and provided an organized argument, this response would 
have received a higher score.
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Language: This response received a score of 3. It displays language usage appropriate to the task; the 
reader understands the response. Vocabulary is appropriate; the student makes proper use of grammatical 
connectors (“ya que,” “Por otro lado,” “También,” “es decir”). There is control of grammatical structures; 
however, evidence of run-on sentences demonstrates a weak control of syntactic structures (“Este poema 
… 3 versos”; “Por otro lado … manera abrupta”). The conventions of the written language are generally 
correct despite random errors in accents (“caracteristica,” “ultimos,” “que”); paragraphing is weak but does 
not detract from the overall understanding of the response.
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Analiza el efecto de los recursos literarios que los autores emplean en los dos poemas para desarrollar el tema del
paso del tiempo. En tu ensayo, compara la presentación de este tema en los dos poemas. Debes incluir ejemplos de
los textos que apoyen tus ideas.

Poema 1

Mientras por competir con tu cabello
oro bruñido al sol relumbra en vano;
mientras con menosprecio en medio el llano
mira a tu blanca frente el lilio bello;

mientras a cada labio, por cogello,
siguen más ojos que al clavel temprano,
y mientras triunfa con desdén lozano
del luciente cristal tu gentil cuello;

goza cuello, cabello, labio y frente,
antes que lo que fue en tu edad dorada
oro, lilio, clavel, cristal luciente,

no solo en plata o víola troncada
se vuelva, mas tú y ello juntamente
en tierra, en humo, en polvo, en sombra, en nada.

Luis de Góngora y Argote
Obras competas, I
Madrid: Biblioteca Castro, 2000.
(Los sonetos de Góngora datan entre 1582 y 1624).

Poema 2
Procura desmentir los elogios que a un retrato de
la poetisa inscribió la verdad, que llama pasión

Este que ves, engaño colorido,
que, del arte ostentado los primores,
con falsos silogismos1 de colores
es cauteloso engaño del sentido;

éste es en quien la lisonja2 ha pretendido
excusar de los años los horrores
y venciendo del tiempo los rigores
triunfar de la vejez y del olvido:

es un vano artificio del cuidado;
es una flor al viento delicada;
es un resguardo3 inútil para el hado

es una necia diligencia errada;
es un afán caduco4; y, bien mirado,
es cadáver, es polvo, es sombra, es nada.

Sor Juana Inés de la Cruz (Juana Inés de
Asbaje y Ramírez de Santillana)
Obras selectas
Miami: Ediciones Universal, 1969.
(Sor Juana vivió entre 1651 y 1695).

1
silogismo: argumento que consta de tres proposiciones, la última de

las cuales se deduce necesariamente de las otras dos
2

lisonja: alabanza afectada, para ganar la voluntad de alguien
3

resguardo: defensa, protección
4

caduco: que es muy anciano y empieza a mostrar decrepitud

Verso

5

10

Verso

5

10

 
Question 4 

Text Comparison 
Suggested Time—35 minutes 

Directions:  Write a coherent and well-organized 
essay IN SPANISH on the topic that appears 
below.

Instrucciones:   Escribe un ensayo coherente y 
bien organizado EN ESPAÑOL sobre el 
siguiente tema. 
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Information for Essay: Text Comparison

Course Theme El tiempo y el espacio 

Description of Task

In this section of the exam, students must write an 
essay in which they compare two texts, one from 
the required reading list and one unknown text 
with a similar theme. Both texts are printed in the 
exam. Here, students will compare sonnets by Luis 
de Góngora and Sor Juana Inés de la Cruz. Their 
task requires that they compare the presentation 
of the theme in both works, analyzing the effect of 
the literary devices used by the poets to develop it. 
They must also include examples from both texts 
to support their ideas.

Timing

The recommended time is 35 minutes; however, 
students have 100 minutes to complete the two 
short-answer questions and two essay questions in 
Section II, and they may answer the questions in 
any order.

Text #1

This well-known sonnet by Luis de Góngora, 
Mientras por competir con tu cabello, presents the 
theme of carpe diem with a darkly Baroque tone. 
The poet compares the young woman’s attributes 
to elements of nature that suffer in comparison 
to her beauty. However, he also warns of the 
ephemeral nature of her youth and beauty; the 
sonnet ends with the dire prediction not only 
of her impending old age but also of her certain 
death. 

Text #2

Sor Juana’s sonnet, Este que ves, engaño colorido, 
offers a similar theme to the Góngora sonnet. 
In reaction to the praise of her portrait, the poet 
states that the admiration of physical virtues 
is empty praise, since these attributes cannot 
withstand the passage of time, which will lead to 
the same fate as that predicted by Góngora, old 
age and death.
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Targeted Learning 
Objectives

• Identification of rhetorical devices in both texts 
and explanation of their functions

• Identification and analysis of stylistic features 
in both texts

• Comparison of rhetorical devices and stylistic 
features in both texts

• Identification and comparison of themes in 
both texts

• Production of a coherent and well-structured 
comparative essay

 • Appropriate use of vocabulary
• Appropriate use of the written conventions of 

language
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Scoring Guidelines for Essay: Text Comparison
Scoring Guidelines for Content
5  The response clearly analyzes the literary devices and compares the 

theme in both works. 

• Analyzes rhetorical, stylistic, or structural features in both works in 
relation to the development of the theme. 

• Analyzes the development of the theme in both texts to support 
comparative analysis. 

• Includes an explicit statement of purpose (thesis), a coherent 
structure, and a cohesive and logical progression of ideas in a well-
developed response. 

• Supports analysis by integrating specific, well-chosen textual 
examples throughout the response.

4  The response analyzes the literary devices and compares the theme in 
both works; description and narration are present but do not outweigh 
analysis. 

• Makes distinctions between rhetorical, stylistic, or structural features 
in both texts in relation to the development of the theme.

• Explains and compares the presence of the theme in both texts. 
• Includes an explicit statement of purpose (thesis), a coherent 

structure, and a logical progression of ideas. 
• Supports analysis by citing and discussing appropriate textual 

examples. 

3  The response attempts to analyze the literary devices and compare the 
theme in both works; however, description and narration outweigh 
analysis. 

• Describes some rhetorical, stylistic, or structural features in both 
texts and attempts to explain their relevance to the theme. 

• Describes the presence of the theme in both texts. 
• Includes a statement of purpose, evidence of organization (a stated 

topic, an introduction, a conclusion), and a logical progression  
of ideas. 

• Elaborates on main points and supports observations by citing 
examples; however, the examples may not always be clear  
and relevant. 

• Contains some errors of interpretation, but errors do not detract 
from the overall quality of the essay.

If the response has a significant unbalanced focus on one of the texts, the 
analysis must be good to earn a score of 3. 
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2  The response shows little ability to analyze the literary devices or 
compare both works; summary and paraphrasing predominate. 

• Identifies some rhetorical, stylistic, or structural features in one or 
both texts, but may not explain their relevance to the theme. 

• Describes the presence of the theme in one text, but the description 
of the theme in the other text is weak. 

• May not clearly state a purpose or be organized around a central idea 
or argument; progression of ideas may not be logical. 

• Presents main points and some details, describes basic elements 
of texts, but may do so without citing examples or supporting an 
argument. 

• Contains some errors of interpretation that occasionally detract from 
the overall quality of the essay.

 A response that treats only one text cannot earn a score higher than 2. 

1  The response is inaccurate and insufficient; there is no attempt to 
analyze the literary devices or compare both works; irrelevant comments 
predominate. 

• Identifies some rhetorical, stylistic, or structural features in the texts, 
but does not explain their relevance to the theme. 

• Demonstrates lack of understanding of the theme. 
• Does not state a purpose, show evidence of organization, or offer a 

progression of ideas. 
• May consist entirely of plot summary without citing examples 

relevant to the theme. 
• Contains frequent errors of interpretation that significantly detract 

from the overall quality of the essay.

0  Response is so brief or so poorly written as to be meaningless, or 
otherwise off-task. 

 A response that merely restates part or all of the prompt receives a score of 0. 

— Response is blank, or in English 
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Scoring Guidelines for Language Usage
5   Language usage is appropriate to the task, generally accurate, and 

varied; the reader’s understanding of the response is clear and supported 
by the student’s use of language. 

• Vocabulary is varied and appropriate to the text(s) being discussed, 
presents main ideas and supporting details, and communicates some 
nuances of meaning. 

• Control of grammatical and syntactic structures is very good; use 
of verb tenses and moods is generally accurate; word order and 
formation are accurate; use of cohesive devices and transitional 
elements or both is appropriate to guide understanding. 

• Writing conventions (e.g., spelling, accent marks, punctuation, 
paragraphing) are generally accurate; paragraphing shows grouping 
and progression of ideas. 

4  Language usage is appropriate to the task and generally accurate; the 
reader’s understanding of the response is clear and not affected by errors 
in the student’s use of language. 

• Vocabulary is appropriate to the text(s) being discussed, and presents 
main ideas and some supporting details.

• Control of grammatical and syntactic structures is good; occasional 
errors in the use of verb tenses and moods do not detract from 
understanding; word order and formation are mostly accurate. 

• Writing conventions (e.g., spelling, accent marks, punctuation, 
paragraphing) are generally accurate; occasional errors do not detract 
from understanding; paragraphing shows grouping and progression 
of ideas. 

3  Language usage is appropriate to the task and sometimes accurate; the 
reader understands the response though the student’s use of language is 
somewhat limited. 

• Vocabulary is appropriate to the text(s) being discussed, but may be 
limited to presenting some relevant ideas. 

• Control of grammatical and syntactic structures is adequate; errors  
in the use of verb tenses and moods may be frequent but do not 
detract from overall understanding; word order and formation are 
generally accurate. 

• Writing conventions (e.g., spelling, accent marks, punctuation, 
paragraphing) are sometimes accurate; numerous errors do not 
detract from overall understanding; paragraphing shows grouping  
of ideas.
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2   Language usage is sometimes inappropriate to the task and generally 
inaccurate; the reader must supply inferences to make the response 
understandable. 

• Vocabulary may be inappropriate to the text(s) being discussed, and 
forces the reader to supply inferences. 

• Control of grammatical and syntactic structures is weak; errors in 
verb forms, word order, and formation are numerous and serious 
enough to impede comprehension at times. 

• Writing conventions (e.g., spelling, accent marks, punctuation, 
paragraphing) are generally inaccurate; errors are numerous and 
serious enough to impede comprehension at times; paragraphing may 
not show grouping of ideas. 

1  Language usage is inappropriate to the task, inaccurate, and 
insufficient; the reader struggles to create an understanding of  
the response. 

• Vocabulary is insufficient and inappropriate to the text(s) being 
discussed; errors render comprehension difficult. 

• Control of grammatical and syntactic structures is inadequate; errors 
in verb forms, word order, and formation are nearly constant and 
impede comprehension frequently. 

• Writing conventions (e.g., spelling, accent marks, punctuation, 
paragraphing) are inaccurate; errors are nearly constant and impede 
comprehension frequently; there may be little or no evidence of 
paragraphing. 

0  The response is so brief or so poorly written as to be meaningless, or 
otherwise off-task.

   A response that merely restates part or all of the prompt receives a score of 0. 

— The response is blank, or in English.
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Question 4: Text Comparison
Overview

This question assessed students’ ability to write an essay analyzing and comparing the effects of literary 
devices that the authors of two different sonnets used to develop the theme of el paso del tiempo. On this 
exam, the first sonnet, “Mientras por competir con tu cabello,” by Luis de Góngora, is from the required 
reading list, while the second, “Procura desmentir los elogios que a un retrato de la poetisa inscribió la 
verdad, que llama pasión,” by Sor Juana Inés de la Cruz, is not from the required reading list. Students were 
asked to analyze and compare the theme of el paso del tiempo that is presented in the poems and to analyze 
the integration of poetic language and devices with the poems’ shared theme. Students were asked to 
include examples that support their ideas.

Sample: 4A
Content Score: 5
Language Score: 4

Content: This very well-developed essay demonstrates superiority and earned a score of 5. It clearly 
analyzes and compares the effects of literary devices to develop the theme of the passing of time in both 
texts. There is an articulate discussion of rhetorical, stylistic, and structural features present in both 
works (“Carpe diem,” “metafora,” “anáfora,” “asidentón”) and an integrated analysis of the use of carpe 
diem and asyndeton in relation to the development of the theme to support comparative analysis between 
the poems (“Gongora le está diciendole a una mujer que ella debe desfrutar su belleza y juventud mientras 
todavia la tiene. Esto es lo que dice la frase Carpe diem … Sor Juana quiere decir que no hay punta tratar de 
pelear con el tiempo o preoccuparse de la vejez”; “Otro recurso que también usan los dos es el asidentón. La 
omición de varias conjugaciones hace un punto de rapidez y de que el tiempo es corto”). The introductory 
paragraph places both poems within the Spanish baroque literary movement and style (“de la época cuando 
se desarolló el conceptismo y culteranismo en el movimiento literario del barroco”) and includes an explicit 
statement of purpose that identifies the universal nature of the poets’ concern with the passing of time 
(“hablan sobre un tema que nos preocupa a todos, el paso del tiempo”). The essay coherently progresses 
by analyzing how each poem addresses the theme of carpe diem and the approaching arrival of death (“el 
aproximiento de la muerte”) while offering contrasting viewpoints as to how individuals should best live 
their lives in accordance with this temporal reality (“los dos dicen algo contradictorio usando la mismas 
palabras. Gongora nos dice disfrute tu belleza porque cuando estes muerte te vuelves en nada. Sor Juana 
nos dice no piedras el tiempo enfocandote en tu estetica porque pronto te vuelves en polvo”). Analysis is 
supported with specific, well-chosen textual examples throughout the response, comparing, for example, 
the use of asyndeton and the nearly identical words in the final verse of both poems (“Gongora dice ‘en 
tierra, en humo, en polvó, en sombra en nada’ mientras que Sor Juana dice ‘es cadaver, es polvo, es sombra, 
es nada’”) to allude to the proximity (“aproximiento”) of death and the structural parallel and connection 
between death and the termination of the poems (“Este elemento ironicamente se ve a lo último de cada 
poema en el último verso”). Further highlighting the interrelated yet contrasting approaches to the carpe 
diem theme, the student points out that while the poets employ the same words, they use them to disagree 
with themselves (“dicen algo contradictorio usando la mismas palabras”), concluding with an insightful 
and original reading of Sor Juana’s poem as a response to Góngora’s idea of carpe diem (“Sor Juana se pudo 
enfocar en sus estudios porque ella no le gustaba el papel que los hombres trataban de esforzar a las mujeres 
seguir”). 

Language: Language is appropriate to the task and generally accurate. With the exception of a few misused 
or made-up words (“conjugaciones,” “aproximiento”) and occasional interference from English (“quiere decir 
que no hay punta tratar de pelear”), the vocabulary is appropriate to present main ideas and supporting 
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details (“conceptismo,” “culteranismo,” “disfrutar,” “aprovechar,” “preocuparse,” “emplean,” “ironicamente,” 
“estetica”). Random errors in grammatical and syntactic structures (“Gongora le está diciendole a una 
mujer que ella debe”; “la mismas palabras”; “porque ella no le gustaba”; “en leer el poema”) do not detract 
from understanding. Word order and formation are mostly accurate, with very good examples of syntactic 
structure (“hablan sobre un tema que nos preocupa a todos”; “Uno tiene que aprovechar el tiempo que uno 
tiene ahora antes que se acabe”). Notwithstanding numerous errors in spelling (“desarolló,” “recojer,” 
“punta,” “preoccuparse,” “asidentón,” “omición,” “no piedras el tiempo”) and missing accents (“epoca,” 
“Gongora,” “diciendole,” “todavia,” “dia,” “pintandose,” “echandose,” “anaphora,” “metafora,” “esta 
comparando,” “ironicamente,” “cuando estes muerte,” “estetica,” “Quizas,” “ultimo”), in general the 
student demonstrates control of the conventions of written language. Paragraphing shows grouping and 
progression of ideas.

Sample: 4B
Content Score: 3
Language Score: 4

Content: This essay attempts to analyze the literary devices and compare the theme of the passing of 
time in both works and earned a score of 3. The student describes some rhetorical and stylistic features 
in both texts (“‘Carpe Diem,’” “metafora,” “metaforas,” “tono”) along with Gongora’s use of lexicon 
(“‘Mientras’”) and attempts to explain their relevance to the theme (“‘tu edad dorada oro, lilio, clavel, 
cristal lusciente’ significa la juventud la cual ya ha pasado pero que debe continuar disfrutando antes de que 
llegue la muerte.”; “La primera palabra que Gongora utiliza en su poema es ‘Mientras’ que quiere decir ahora, 
esto demustra nuevamente el aprovechar el momento”). The student also describes the presence of the 
theme of the passing of time in both texts (“Según Gongora debemos aprovechar el paso del tiempo, aquí 
se introduce el ‘Carpe Diem’ lo cual significa vivir el momento”; “Sor Juana piensa que el paso de tiempo es 
algo a lo cual todos le echamos la culpa de las cosas sucedidas. Utiliza metaforas para dejarnos a entender 
que el paso del tiempo depende de las cosas que hacemos ”). While the student understands the question, 
the comparison is not well developed and there is an evident misinterpretation of Sor Juana’s poem (“es 
una flor al viento delicada,” “quiere decir que hay que saber como tratar el tema del paso del tiempo. Pero 
que a la misma vez, nosotros somos quienes hacemos el paso del tiemo perfecto o inperfecto. Es decir lleno de 
dificultades o de cosas buenas”) that ends in an irrelevant comment. The essay includes a weak statement 
of purpose but a logical progression of ideas (“En el poema 1 de Luis de Gongora y Argote y en el poema 2 
de Sor Juana Inés de la cruz, el tema del paso del tiempo es descrito en diferente maneras.”). It elaborates 
on main points and supports observations with textual references and a discussion of poetic language in 
relationship to the theme, contrasting, for example, the tone in each poem in relationship to the passing 
of time. While the examples regarding Sor Juana’s poem may not always be clear, the student connects 
Góngora’s optimistic tone to the carpe diem theme (“Gongora utiliza un tono optimista ya que da a entender 
que debemos aprovechar el ahora”) while contrasting it with the pessimistic tone of Sor Juana (el cual da 
a entender con exactitud cuanto tenemos nosotros que ver con la manera en que pasa el tiempo). Had the 
student demonstrated a better understanding of the Sor Juana poem and if the essay had provided more 
comparative analysis between the use of poetic devices, it would have earned a higher score. 

Language: This essay demonstrates a good command of language. Language usage is appropriate to 
the task and generally accurate. Vocabulary is appropriate to the poems being discussed, and allows for 
the presentation of main ideas and supporting details (“continuar disfrutando,” “echamos la culpa,” “da 
a entender,” “alivio,” “es algo esperado”). Notwithstanding an infrequent, random error (“otra punto de 
vista”) that does not detract from understanding, control of grammatical and syntactic structures is 
also good (“antes de que llegue”; “hay que saber como tratar el paso del tiempo”). There are some errors in 
the conventions of the written language, including in the use of accent marks (“metafora,” “tambien,” 
“llegara”), but the essay is comprehensible. 
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Sample: 4C
Content Score: 2
Language Score: 2

Content: This essay exhibits little ability to analyze the literary devices or compare both works, and 
therefore earned a score of 2. There is no direct reference to literary devices or poetic language, except 
for an allusion to a negative tone in Sor Juan’s poem (“Sor Juana describa el paso de tiempo con mucho 
pesimismo, casi enojada”), and this negative tone is only indirectly, if at all, connected to the theme of the 
passing of time (“Critique el tiempo, dice que usa ‘falsos silogismos de colores’”). The essay begins with a 
very weak statement (“En sus poemas Luis de Góngora y Argote y Sor Juana Inez de la Cruz tratan a explicar 
el paso de tiempo”), and ends with a very erroneus conclusion (“Ambos poetas, mientras usar tecniqas 
differentes, dicen la misma cosa, y es que el tiempo nunca es solamente en en lugar, y por eso … no es algo 
importante.”). It discusses the theme of the passing of time in both poems and describes some details of 
the poems, but without supporting an argument (“Dice que el tiempo es como un ‘flor del viento,’ Nosotros 
sabemos que un flor es muy pequeño y en el viento, no puede hacer nada”). The student shows a lack of 
understanding of the poems (“Sor Juana describa el paso del tiempo con mucho pesimismo, casi enojada. 
critique el tiempo …”). In the case of Góngora’s poem, the student simply describes the poem as discussing 
ordinary moments (“Menciona momentos en vidas ordinarias, tratando a crear un illusion del tiempo”). Had 
the student demonstrated a better understanding of the question and the poems, the essay would have 
received a higher score.

Language: This essay displays inappropriate and generally inaccurate language usage to respond to the 
task. The reader must supply significant inferences to make the response understandable. The vocabulary 
is limited and repetitive (“dicen la misma cosa, y es que el tiempo nunca es solamente en en lugar, y por 
eso, nadie puede tenerlo y si es algo nadie puede tener, y si es en todos los lugares, no es algo importante.”). 
Control of grammatical structure is weak, especially in the correct use of gender, the agreement of nouns 
and adjectives (“un impression,” “un illucion,” “un flor es muy pequeño”), and some verb forms (“Sor Juana 
describa,” “Critique el tiempo,” “termina este poema con decir,” “moriendo,” “nos dando,” “trata a dar,” 
“tratando a crear,” “el tiempo nunca es solamente en un lugar”). There are numerous errors in writing 
conventions, particularly in spelling (“pessimismo,” “delicalidad,” “impreción,” “illucion,” “finitude,” 
“differentes”).
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